
Published By: www.bijmrd.com  ll All rights reserved. © 2025 ll Impact Factor: 5.7 
BIJMRD Volume: 3 | Issue: 12(1) |December 2025 | e-ISSN: 2584-1890 

 
    1 | Page 
     

1. Research Scholar, Gandhi Shikshan Bhavan Smt Surajba College of Education, Mumbai University 
Email: naidugeetha1979@gmail.com 

2. Supervisor, Associate Professor 

 

BHARATI INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY  

RESEARCH & DEVELOPMENT (BIJMRD) 

(Open Access Peer-Reviewed International Journal) 

DOI Link : https://doi.org/10.70798/Bijmrd/03121001  

Available Online: www.bijmrd.com|BIJMRD Volume: 3| Issue: 12(1) | December 2025| e-ISSN: 2584-1890 

A Conceptual Framework on Inclusive and Equitable Education for All 

Ms. Geetha Naidu1 & Dr. Yogita Mandole2 

Abstract:  

The Sustainable Development Goals Goal 4 (SDG-4) emphasizes that inclusive and equitable education for 
all is essential to social justice and sustainable development. Under the direction of the National Education 
Policy (2020) and the Right to Education Act (2009), it aims to guarantee that all students, regardless of 
socioeconomic status, gender, disability, or language, have access to high-quality education. This study 
highlights learner-centered practices, inclusive pedagogy, and institutional support as crucial for attaining 
equity and inclusion in education. It does this by reviewing policy provisions and literature to examine 
implementation challenges, such as systemic barriers and limited teacher preparedness. 

Keywords: Inclusive Education; Educational Equity; National Education Policy 2020; Right to Education 
Act 2009. 

1. Introduction: 

The creation of learning environments where all students, regardless of background, ability, or identity, are 
accepted, supported, and given equal opportunities to participate, learn, and realize their full potential is 
known as inclusive and equitable education. It goes beyond simple access or physical presence to guarantee 
quality, relevance, belonging, and equitable results through system-level change that respects diversity, 
eliminates obstacles, and offers tailored assistance. 

Since the middle of the 20th century, the goal of educational equity has been a major focus of public policy 
since inclusion is essential to raising participation and lowering social stratification. The National Education 
Policy (NEP) 2020 places a strong emphasis on systemic change, empowerment, and the development of life 
skills at all educational levels. The goal of inclusive education, which is closely related to equity, is to 
increase educational systems’ ability to adapt to the diversity of learners, foster well-being, self-worth, and a 
sense of belonging, and help students reach their full potential in mainstream settings (OECD, 2021). 

The successful implementation of inclusive and equitable education in India necessitates adaptability, 
structural changes, and a multidisciplinary approach due to the country’s sociocultural diversity. NEP 2020 
aims to guarantee inclusive, equitable, high-quality education and opportunities for lifelong learning for 
everyone by 2030, in line with SDG 4. With an intersection approach to exclusion, the policy broadens the 
definition of Socioeconomically Disadvantaged Groups (SEDGs) to include students from aspirational 
districts, transgender individuals, migrant communities, and rural learners. 
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The UNESCO defined inclusion as “a process which is concerned with the identification and removal of 
barriers” to education and ensures the presence, participation, and achievement of all students and their 
diversities in its Guidelines for Inclusion. Even though earlier educational policies used inclusive education 
to make education accessible to everyone, there hasn’t been much systematic effort in India to inclusive 
education. 

2. Literature Review: 

With the Salamanca Declaration (UNESCO, 1994), which promoted educating all children in regular schools 
and acknowledged diversity as a strength rather than a challenge, inclusive education gained international 
recognition. UNESCO (2005, 2017) emphasized equity, participation, and success for all students, 
broadening the definition of inclusion beyond disability to include all types of marginalization. 

In India, policy frameworks and the constitution serve as guidelines for inclusive and egalitarian education. 
Children between the ages of six and fourteen are guaranteed free and compulsory education under Article 
21A. While the RPwD Act (2016) requires the inclusion of children with disabilities, the RTE Act (2009) 
guarantees equity and access. In order to promote high-quality education for everyone, the NEP 2020 places 
a strong emphasis on the comprehensive inclusion of Socioeconomically Disadvantaged Groups (SEDGs), 
early detection of learning requirements, flexible curricula, teacher preparation, and supportive 
infrastructure. 

Despite progressive policies, conceptual studies in India show that inclusive education is implemented 
inconsistently. Inadequate teacher preparation, a lack of facilities, big class numbers, strict curricula, and 
unfavorable attitudes toward diversity are some of the difficulties. The quality of inclusion in classrooms is 
further impacted by teachers’ assessments of inadequate preparation to handle varied learning demands 
(Singal, 2006, 2015). 

It has been discovered that professional development programs emphasizing universal design for learning 
(UDL), differentiated instruction, and inclusive pedagogies improve teachers’ ability to support diverse 
learners (Florian & Black-Hawkins, 

It necessitates modifications to curriculum design, teacher preparation, assessment procedures, policy 
implementation, and school culture. Empirical studies highlight the need for more robust implementation 
mechanisms, ongoing monitoring, and context- specific strategies to put policy into practice, even though 
India has made notable policy-level commitments toward inclusion and equity. 

Although strong international and national policies such as the Salamanca Declaration, RTE Act (2009), 
RPwD Act (2016), and NEP (2020) promote inclusive and equitable education, their effective classroom-
level implementation in India remains limited. Most studies are conceptual or policy-focused, with 
insufficient empirical evidence on school practices. There is a lack of research on teachers’ preparedness, 
inclusive pedagogic, and the impact of professional development on learner outcomes. Context- specific, 
school-based studies addressing systemic barriers to inclusion are still scarce. 

3. Significance of the Study: 

This study is significant in the Indian context, where learner diversity across socio- economic, linguistic, 
cultural, gender, and ability dimensions is prominent. Aligned with the National Education Policy (2020), it 
provides practical insights for implementing inclusive pedagogic and equitable assessment, and offers 
evidence-based inputs to strengthen initiatives such as the from a policy standpoint, the study offers 
evidence-based insights for better implementation and monitoring of national initiatives like the Samagra 
Shiksha Abhiyan, the Right to Education (RTE) Act, 2009, and Inclusive Education for Children with 
Special Needs (IE-CWSN). 
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NEP 2020 Core Dimensions Key Strategies / Components 

Access & 
Participation 

Inclusive Access Universal schooling; early identification; financial, digital, 
and language support. 

Equity & Support Equitable Support Need-based interventions; resource rooms; counseling; 
scholarships and remedial programs 

Quality of  

Learning 

Curriculum & 
Pedagogy 

UDL; differentiated instruction; multilingual and culturally 
responsive teaching. 

Teacher 
Empowerment 

Teacher  

Capacity Building 

Pre- and in-service training; diversity and mental health 
sensitization; collaborative teaching; assistive technologies 

Safe & 

Inclusive Schools 

School  

Environment 

Barrier-free infrastructure; safe and supportive climate; peer 
tutoring; anti-bullying practices 

Assessment  

Reform 

Assessment & 
Evaluation 

Continuous and formative assessment; flexible methods; 
focus on learning progress 

Community 
Partnership 

Family & 

Community 
Engagement 

Parent–school collaboration; community awareness; links 
with health and well-being department. 

 

Expected Outcomes: 

Input → Inclusive Practices → Expected Outcomes 

Inclusive Access & Support → Improved learning outcomes 

Teacher Empowerment & Pedagogy → Reduced dropout & exclusion Safe & Inclusive Environment → 
Enhanced social participation 

Assessment & Community Engagement → Lifelong learning opportunities 

4. Objectives of the Study: 

 To study the concept and principles of inclusive and equitable education for all. 

 To examine the implementation of inclusive education policies in schools. 

 To identify the barriers to inclusion and equity faced by diverse learners, including children with 
disabilities and marginalized group 

5. Research Methodology: 

In order to obtain a thorough understanding of inclusive and equitable education practices, challenges, and 
outcomes, the study uses a mixed-methods approach that combines quantitative and qualitative methods. 
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6. Conceptual Model (Text Representation) 

Learner Diversity 

↓ 

Inclusive Policies & Governance 

↓ 

Flexible Curriculum & Pedagogy 

↓ 

Trained Teachers & Support Systems 

↓ 

Accessible School Environment 

↓ 

Family & Community Partnership 

↓ 

Equitable Learning Outcomes for All 

7. Discussion: 

The implementation of inclusive and equitable education in India is still uneven despite robust regulations 
like the RTE Act (2009), RPwD Act (2016), and NEP 2020. Inadequate community involvement, inflexible 
curricula, inadequate infrastructure, and poor teacher preparation are some of the difficulties. When used, 
inclusive pedagogical approaches, professional development, and Universal Design for Learning (UDL) 
enhance learning results. 

8. Suggestion: 

 Teacher Training: Strengthen pre- and in-service training on inclusion and diversity. 

 School Infrastructure: Provide counseling, assistive technology, and barrier-free facilities. 

 Curriculum & Assessment: Implement formative assessments, IEPs, competency- based learning, and 
differentiated instruction. 

 Policy Implementation: Monitor and coordinate programs like IE-CWSN and Samagra Shiksha 
Abhiyan. 

 Community Engagement: Promote parental and community involvement and awareness. 

9. Conclusion: 

Systematic initiatives at the policy, school, classroom, family, and community levels are needed for inclusive 
and equitable education. Geographical, socioeconomic, cultural, and disability-related barriers are addressed 
by universal access, while equality guarantees high-quality education catered to a range of learning needs 
and backgrounds. There are still issues, such as unequal funding, a lack of teacher preparation, poor 
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infrastructure, prejudice, and limited possibilities for kids with disabilities, particularly in isolated or 
impoverished places 
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