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Abstract:

Practice teaching and internship programmes form the basis of teacher preparation in India. However,
variations in supervision, mentoring, and collaboration often lead to uneven quality across B.Ed.
institutions. This article synthesizes contemporary research and policy literature to explore effective
strategies and best practices adopted by B.Ed. colleges in Assam and other Indian states to enhance the
quality of practice teaching. Drawing upon studies from the National Council for Teacher Education
(NCTE), National Curriculum Framework for Teacher Education (NCFTE), and empirical research
conducted in Assam, the paper identifies five thematic areas influencing quality: mentorship and
supervision, collaboration with schools, reflective and experiential learning, ICT integration, and
professional development of teacher educators. The review reveals that institutions adopting participatory
mentoring models, reflective practice frameworks, and context-based innovations achieve superior outcomes
in student-teacher preparedness. It argues for a contextualized approach to quality enhancement, aligning
pedagogical practices with local educational realities. The paper concludes with a framework for
strengthening practice teaching through evidence-based reforms and sustained institutional partnerships..

Keywords: Practice Teaching, Internship, Quality Enhancement, Teacher Education, B.Ed. Colleges,
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Introduction:

Practice teaching, often referred to as internship or field experience, represents the most critical component
of pre-service teacher education (Zeichner, 2010). It serves as a bridge between theory and practice, enabling
prospective teachers to apply pedagogical principles in real classroom settings. The National Council for
Teacher Education (NCTE, 2009) emphasizes that teacher preparation programmes must ensure authentic
engagement with school realities through systematic internships, guided reflection, and mentorship.

In India, the NCTE Regulations (2014) extended the B.Ed. programme to two years, allocating a minimum
of 16 weeks to practice teaching. Despite this structural reform, the quality of implementation remains
uneven across states, particularly in regions like Assam where institutional resources, school collaborations,
and supervision mechanisms vary widely (Baruah, 2020; Dutta & Sharma, 2021).
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Research in teacher education has consistently underlined the importance of mentorship, feedback, and
reflective practice for quality enhancement (Loughran, 2019; Schon, 1983). Yet, many B.Ed. colleges in
Assam face challenges such as inadequate mentor preparation, limited ICT access, and insufficient
coordination with practice schools (Bora, 2020). Moreover, socio-cultural diversity, multilingual classrooms,
and rural-urban disparities demand context-sensitive adaptations of national guidelines (Saikia,
2022).Providing robust professional development programs helps educators improve their skills and
knowledge, permitting them to serve the varied needs of their students better. (Rakshit & Yadav, 2025).

Globally, studies indicate that collaborative partnerships between teacher education institutions and
schools—where both share responsibility for mentoring and assessment—Iead to better professional
outcomes (Darling-Hammond, 2017; Korthagen, 2016). In contrast, fragmented supervision and lack of
institutional ownership undermine internship effectiveness.

This review-based paper, therefore, seeks to analyze the strategies and best practices that have proven
effective in enhancing the quality of practice teaching, focusing particularly on evidence from Assam and
related contexts. By synthesizing research findings, the paper aims to construct an integrated framework for
improving the practice teaching component in Indian teacher education, emphasizing contextual adaptation,
professional collaboration, and reflective learning.

Objectives of the Study

1. To review and analysed existing literature on quality enhancement strategies in practice teaching
within Indian and Assamese B.Ed. colleges.

2. To identify best practices and institutional innovations that have contributed to improving internship
and teaching quality.

3. To propose a conceptual framework for strengthening practice teaching in teacher education based
on synthesized evidence.

Table 1: Methods and Procedures

Component Description

Research Approach | Qualitative, literature-based review (systematic and thematic).

Peer-reviewed journals, policy documents (NCTE, NCERT, UGC), doctoral theses,

fD
Sources of Data and conference proceedings (2010-2024).

Studies related to teacher education, practice teaching, internship, and quality

Inclusion Criteria . . .
enhancement in India, with emphasis on Assam.

Thematic synthesis approach (Braun & Clarke, 2006), identifying key themes and

Data Analysi . .
ala Analysis sub-themes from reviewed literature.
Nature of Data Secondary data from published and institutional sources; no primary field data
collected.
Results

The review of related literature identified five dominant and interrelated themes that collectively contribute
to quality enhancement in practice teaching within B.Ed. colleges in Assam and across India. These themes
include: (1) structured mentorship and supervision, (2) collaborative partnerships with schools, (3) reflective
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and experiential learning practices, (4) integration of ICT and digital pedagogy, and (5) continuous
professional development of teacher educators.

1. Structured Mentorship and Supervision

Effective mentorship emerged as the cornerstone of successful practice teaching. The reviewed literature
consistently emphasizes that structured supervision not only strengthens pedagogical competence but also
fosters professional confidence among student-teachers (Korthagen, 2016; Zeichner, 2010).

In the context of Assam, Dutta and Sharma (2021) observed that B.Ed. colleges implementing a “two-tier
mentorship model ”—involving both college-based teacher educators and school mentors—reported better
teaching outcomes and improved classroom management skills. Similarly, Bora (2020) highlighted that
mentors who engaged in dialogic feedback rather than evaluative judgment cultivated reflective dispositions
among student-teachers.

The NCTE Guidelines on Internship (2014) further reinforce the importance of sustained supervision,
recommending weekly mentoring sessions and formative assessment instead of a single summative
evaluation. This structured, developmental supervision model ensures that practice teaching is not a one-time
assessment exercise but an ongoing professional learning process.

2. Collaborative Partnerships between B.Ed. Colleges and Schools

The second major theme that emerged from the literature is the importance of institutional collaboration
between teacher education colleges and practice teaching schools. Research across Indian contexts (Darling-
Hammond, 2017; Saikia, 2022) demonstrates that close partnerships foster better planning, consistent
supervision, and richer learning experiences for student-teachers.

In Assam, Dibrugarh University’s Collaborative Practice School Model has been frequently cited as an
effective strategy (Saikia, 2022). Under this model, college faculty, school principals, and experienced
school teachers co-develop teaching schedules, evaluation rubrics, and reflective journals. This shared
ownership increases accountability and ensures alignment between theoretical instruction and classroom
realities.

Similar collaborative frameworks in international contexts—such as school-university partnerships in
Finland and the United States—have shown that when schools are treated as co-trainers rather than field
sites, student-teachers gain a more authentic and supportive learning environment (Darling-Hammond,
2017).

3. Reflective and Experiential Learning Practices

Reflection and experience-based learning are at the heart of effective teacher education (Schon, 1983; Kolb,
1984). Multiple studies indicate that reflective practices deepen pedagogical understanding and enable
student-teachers to link classroom experiences with educational theory (Loughran, 2019).

In Assam, several B.Ed. colleges have institutionalized reflective teaching components, such as maintaining
Reflective Journals, conducting Post-Lesson Debriefings, and organizing Peer Review Circles (Baruah,
2020). These practices help student-teachers evaluate their instructional decisions and classroom
interactions. Bora (2020) reported that participants who engaged in structured reflection demonstrated
improved adaptability, creativity, and critical thinking,

Experiential learning is also facilitated through micro-teaching, simulated classrooms, and community
teaching projects. Such approaches embody Kolb’s (1984) experiential learning cycle, emphasizing concrete
experience, reflection, conceptualization, and experimentation. As a result, student-teachers become more
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adept at contextualizing pedagogy within diverse school environments, including multilingual and rural
settings prevalent in Assam.

4. Integration of ICT and Digital Pedagogy

The integration of ICT has emerged as a transformative factor in enhancing the quality of practice teaching,
especially in the post-pandemic period. The reviewed studies reveal that digital platforms have broadened
the scope of supervision, documentation, and self-assessment (Chakraborty, 2023; Mishra & Koehler, 2006).

In Assam, colleges affiliated with Gauhati University introduced blended internship models in 2021-22,
using video conferencing tools for remote mentoring and lesson feedback (Chakraborty, 2023). These digital
systems allowed mentors to observe multiple classrooms asynchronously, improving both the frequency and
quality of supervision. Moreover, student-teachers used mobile-based lesson recordings to analyze their
teaching performances and receive targeted guidance.

However, challenges persist—particularly inadequate internet access and digital infrastructure in rural
institutions (Baruah, 2020). Studies emphasize that while ICT integration enhances transparency and
reflection, it must be supported by professional training for both mentors and student-teachers. The adoption
of frameworks such as Technological Pedagogical Content Knowledge (TPACK) (Mishra & Koehler, 2006)
has proven effective in guiding this integration, ensuring that technology use enhances rather than replaces
pedagogical intent.

5. Continuous Professional Development (CPD) of Teacher Educators

A recurring finding across the literature is that the quality of practice teaching is directly linked to the
professional competence of teacher educators. As emphasized by the National Curriculum Framework for
Teacher Education (NCTE, 2009), teacher educators require ongoing exposure to current pedagogical trends,
mentoring strategies, and inclusive teaching approaches.

In Assam, initiatives such as the Assam Teacher Education Quality Mission (2021) and university-level
faculty enrichment workshops have focused on improving the mentoring and supervisory skills of teacher
educators (Saikia, 2022). Colleges that encouraged their faculty to participate in national and international
professional learning programmes demonstrated better coordination, innovation, and institutional culture
(Baruah, 2020).

Globally, CPD models—particularly Finland’s practice of research-oriented teacher education—illustrate
how teacher educators who engage in inquiry-based learning significantly raise the quality of pre-service
training (Darling-Hammond, 2017). Indian institutions adopting similar continuous learning ecosystems
show marked improvements in supervision quality and student satisfaction.

Synthesis of Findings

Synthesizing these themes reveals that quality enhancement in practice teaching is not an isolated process
but a systemic phenomenon requiring multi-level engagement. Structured mentorship ensures individualized
guidance; collaborative partnerships build accountability; reflection fosters professional insight; ICT
improves flexibility and monitoring; and CPD sustains institutional growth.

The literature suggests that B.Ed. colleges in Assam are gradually transitioning from a compliance-driven to
a learning-centered model of internship. However, resource disparities, limited digital literacy, and

inconsistent collaboration with schools still hinder optimal implementation.
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Therefore, the integration of these best practices into a comprehensive quality framework—aligned with
NCTE standards and contextualized to Assam’s educational realities—can provide a replicable model for
enhancing teacher education across India.

Table 2: Summary of Major Findings

Theme Key Findings from Literature Key Sources
Structured Improves pedagogical competence and
. . . Korth 2016); D h 2021

Mentorship reflective skills orthagen (2016); Dutta & Sharma (2021)
Collaborati Enh inati h.

olla ora'tlve n ance':s'c'oordlnatlon and shared Darling-Hammond (2017); Saikia (2022)
Partnerships responsibility
Reﬂec?tive Deepens pro'f'essional understanding Schén (1983): Bora (2020)
Learning and adaptability
ICT Integration Expands 's1'1pervision and reflection Chakraborty (2023); Mishra & Koehler

opportunities (2006)

CPD of Teacher 'Stre'ngt'hens Tnentori'ng culture and Baruah (2020); NCTE (2009)
Educators institutional innovation
Discussion

The findings of this literature-based study reveal that quality enhancement in practice teaching within B.Ed.
colleges is a multi-dimensional and context-dependent process. By synthesizing the evidence from Assam
and broader Indian contexts, five interrelated themes—mentorship, collaborative partnerships, reflective and
experiential learning, ICT integration, and professional development of teacher educators—emerged as
central to improving the effectiveness of practice teaching.

Structured Mentorship and Supervision

Mentorship emerged as the most significant factor influencing the quality of practice teaching. The reviewed
literature indicates that structured mentor—mentee relationships provide individualized guidance, foster
reflective thinking, and enhance pedagogical competence (Korthagen, 2016; Dutta & Sharma, 2021). This
finding aligns with Schon’s (1983) notion of the reflective practitioner, emphasizing that teacher learning
occurs through guided reflection on real classroom experiences.

In Assam, colleges implementing two-tier mentorship models—where college faculty collaborate with
school-based mentors—reported higher teaching efficacy and classroom management skills among student-
teachers (Saikia, 2022; Bora, 2020). The role of mentorship extends beyond observation; it cultivates
professional identity and encourages student-teachers to engage critically with instructional strategies. This
underscores the need for B.Ed. institutions to prioritize structured, continuous, and contextually relevant
mentoring practices.

Collaborative Partnerships with Schools

The study demonstrates that collaboration between B.Ed. colleges and practice teaching schools is crucial for
bridging the gap between theory and practice. Research suggests that when schools participate actively in
designing lesson schedules, evaluation methods, and feedback mechanisms, student-teachers benefit from a
more coherent and authentic learning environment (Darling-Hammond, 2017; Saikia, 2022).

In Assam, models such as Dibrugarh University’s Collaborative Practice School Program illustrate that co-
ownership between institutions and schools fosters accountability, professional growth, and mutual learning.

5| Page




These findings resonate with global practices, including the Finnish school-university partnership model,
which has been credited with producing highly competent and reflective teachers (Darling-Hammond, 2017).
Such partnerships emphasize that internship quality cannot be improved solely through policy mandates;
sustained collaboration and communication are essential.

Reflective and Experiential Learning Practices

Reflective practice and experiential learning were consistently identified as transformative strategies in the
reviewed literature (Schon, 1983; Kolb, 1984; Loughran, 2019). Reflective tools, such as journals, post-
lesson debriefings, and peer observation, encourage student-teachers to critically evaluate their instructional
decisions, classroom management strategies, and student engagement.

In Assam, the incorporation of reflection cycles, micro-teaching exercises, and community-based teaching
projects has facilitated the development of adaptive and context-sensitive pedagogical skills (Baruah, 2020;
Bora, 2020). These practices align with Kolb’s experiential learning framework, highlighting that
meaningful learning arises from the integration of concrete experiences, reflection, conceptualization, and
experimentation. Moreover, reflective practices not only enhance teaching competence but also foster
lifelong learning dispositions among future teachers.

Integration of ICT and Digital Pedagogy

The integration of ICT in practice teaching has been recognized as a critical enabler of quality enhancement,
particularly in the post-pandemic era (Chakraborty, 2023; Mishra & Koehler, 2006). Digital tools facilitate
remote mentoring, lesson observation, and reflective documentation, thereby overcoming geographical and
logistical barriers.

In Assam, blended models employing video-recorded lessons, online feedback platforms, and virtual
mentoring sessions have improved both supervision quality and reflective engagement among student-
teachers (Chakraborty, 2023). However, the literature also highlights challenges, including uneven access to
technology and limited digital literacy among mentors and students (Baruah, 2020). Successful ICT
integration, therefore, requires comprehensive training, infrastructural investment, and pedagogical
alignment, as suggested by the TPACK framework (Mishra & Koehler, 2006).

Continuous Professional Development of Teacher Educators

The professional competence of teacher educators emerged as a pivotal determinant of practice teaching
quality. Studies indicate that colleges offering structured faculty development programmes, workshops, and
peer learning opportunities demonstrate higher mentorship efficacy and institutional innovation (Baruah,
2020; Saikia, 2022).

This finding resonates with the global understanding that teacher educators must engage in continuous
professional learning to remain responsive to changing pedagogical demands (Darling-Hammond, 2017). In
Assam, initiatives like the Assam Teacher Education Quality Mission (2021) have fostered skill development
in reflective supervision, inclusive teaching, and mentoring. Continuous professional development not only
strengthens the mentor’s capacity but also sustains a culture of reflective and evidence-based teaching across
institutions.

Synthesis and Implications

The synthesis of these themes suggests that quality enhancement in practice teaching is an ecosystemic
process requiring integration across mentorship, school partnerships, reflective practices, ICT, and
professional development. In Assam, evidence indicates that when these components are operationalized
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synergistically, student-teachers achieve greater pedagogical competence, professional confidence, and
reflective capacity.

From a policy perspective, the findings imply that NCTE guidelines and NEP (2020) reforms should
encourage contextualized implementation, ensuring that B.Ed. colleges adapt best practices to local needs
rather than following a uniform, compliance-oriented model. Additionally, institutional support, targeted
faculty development, and infrastructure investments—particularly in ICT—are essential to sustain quality
improvement.

Limitations and Future Directions

While the literature review provides a comprehensive understanding of best practices, it also indicates gaps
in systematic documentation, particularly regarding rural colleges in Assam. Future research should focus on
empirical qualitative studies, including case studies and phenomenological analyses, to capture the lived
experiences of student-teachers, mentors, and faculty. Such studies would strengthen evidence-based
recommendations and guide scalable interventions for teacher education reforms.

Conclusion

This literature-based qualitative study concludes that quality enhancement in practice teaching is best
achieved through structured mentorship, reflective practice, and collaborative school partnerships. Evidence
from Assam and broader Indian contexts underscores the need for localized innovations aligned with NCTE
standards. ICT integration and continuous professional development of teacher educators further reinforce
quality improvement.

The synthesis suggests that future teacher education reforms must prioritize a practice-based, reflective, and
context-driven approach rather than a compliance-oriented one. Strengthening institutional linkages between
B.Ed. colleges and practice teaching schools, coupled with mentoring and feedback frameworks, can ensure
that student-teachers emerge as competent, reflective practitioners.

Such approaches align with India’s National Education Policy (NEP, 2020), which envisions teacher
education as a holistic, practice-centered professional journey. The findings thus provide a roadmap for
enhancing internship quality in B.Ed. programmes not only in Assam but across similar educational contexts.
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