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Abstract:  

This study explores the role of family dynamics in shaping the educational attainment of tribal children in 
the Dakshin Dinajpur district of West Bengal. By employing qualitative secondary research methods, the 
paper synthesizes data from various articles, reports, and academic journals to understand how factors such 
as parental education, household income, family structure, cultural practices, and gender roles impact tribal 
children’s education. The findings indicate that family environment significantly influences educational 
participation and achievement, often compounding the barriers already posed by socio-economic and 
infrastructural limitations. The paper concludes with policy recommendations to mitigate these challenges 
and highlights the need for culturally sensitive and family-centric educational reforms. 
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1. Introduction 

1.1 Background 

India is home to over 700 tribal communities, constituting around 8.6% of the population, according to the 
2011 Census. Despite constitutional safeguards and targeted welfare programs, tribal populations continue to 
experience lower literacy rates and limited access to quality education. West Bengal’s tribal population, 
while diverse, faces unique challenges that are deeply embedded in socio-cultural and economic systems. 
The district of Dakshin Dinajpur, with a notable concentration of Scheduled Tribe (ST) groups such as the 
Santal, Oraon, and Rajbanshi, exhibits substantial disparities in educational outcomes when compared with 
general populations. 

1.2 Rationale 

Educational attainment is not solely a product of institutional quality or state policies; rather, it is 
significantly influenced by the home environment. In tribal settings, where traditional customs and socio-
economic constraints intersect, the family becomes both a potential enabler and barrier to education. 
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Investigating family dynamics offers a nuanced understanding of the systemic issues and provides context-
specific insights necessary for effective intervention. 

1.3 Objectives 

 To identify the specific components of family dynamics—such as structure, literacy, income, and 
gender roles—that influence educational attainment among tribal children. 

 To examine the socio-cultural and economic contexts within Dakshin Dinajpur that shape family 
engagement with formal education. 

 To assess the effectiveness of existing policies and interventions aimed at enhancing educational 
participation among tribal communities. 

1.4 Scope and Limitations 

This paper focuses on tribal communities in Dakshin Dinajpur and does not generalize findings to all tribal 
populations in India. The study relies on secondary data and lacks direct field-based empirical validation. 
Nonetheless, it draws from a robust pool of scholarly and institutional literature to construct its analysis. 

2. Literature Review 

2.1 Family Structure and Educational Outcomes 

The family structure, whether nuclear or joint, plays a crucial role in determining the support system 
available for a child’s education. Desai and Kulkarni (2008) argue that children from stable nuclear families 
exhibit better academic performance due to clearer parental roles and more focused attention. In contrast, 
tribal joint families often face resource dilution and competing responsibilities that can divert attention from 
children’s educational needs. 

2.2 Parental Education and Involvement 

Parental literacy, especially that of mothers, is a consistent predictor of children’s educational achievement 
(Tilak, 2002). Educated parents are more likely to engage in school-related activities, monitor homework, 
and interact with teachers. In Dakshin Dinajpur, low literacy levels among tribal adults hinder their ability to 
contribute effectively to their children’s education, reinforcing a cycle of educational deprivation. 

2.3 Gender Roles and Expectations 

Nambissan (2010) and other scholars highlight that tribal girls are disproportionately affected by traditional 
gender roles. Responsibilities like sibling care, cooking, and water collection reduce their school attendance 
and performance. Early marriage further curtails educational aspirations. Boys, while slightly more 
privileged in accessing education, are also withdrawn from school during peak agricultural seasons. 

2.4 Economic Constraints 

Jha and Jhingran (2005) underscore that poverty is a significant barrier to continuous education. In tribal 
households dependent on seasonal or informal labor, schooling often takes a backseat to economic survival. 
The inability to afford educational materials or transport costs further exacerbates absenteeism and dropout 
rates. 
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2.5 Cultural Practices and Beliefs 

Traditional norms, festivals, and beliefs can sometimes conflict with the school calendar and academic 
culture. Mishra (2004) documents how tribal communities often regard modern education with suspicion, 
perceiving it as alien to their value systems. Such cultural dissonance can result in low parental motivation to 
sustain their children’s formal schooling. 

2.6 Regional Studies 

Bhattacharya (2011) in his regional study noted that despite physical proximity to schools, tribal students in 
West Bengal frequently exhibited low retention rates. This was attributed to limited parental supervision, low 
motivation, and the lure of local economic opportunities over long-term educational investments. 

2.7 Language Barriers 

Language continues to be a critical impediment to effective learning. Mohanty (2009) advocates for 
multilingual education that includes tribal dialects to bridge the learning gap and foster inclusivity. In 
Dakshin Dinajpur, the absence of native language instruction alienates children from the classroom 
environment. 

2.8 Government Interventions 

Govinda and Bandyopadhyay (2010) critique the implementation of government schemes like Sarva Shiksha 
Abhiyan (SSA) and Rashtriya Madhyamik Shiksha Abhiyan (RMSA), pointing out that while infrastructural 
provisions exist, the cultural and pedagogical adaptation required for tribal students is lacking. 

2.9 Role of NGOs 

NGOs have had some success in tribal education through community engagement. Majumdar (2013) 
emphasizes that programs involving local volunteers, cultural sensitivity, and household visits result in better 
educational participation and reduced dropout rates. 

2.10 Psychosocial Aspects 

Verma (2007) notes that psychological stress due to poverty, domestic violence, and a lack of social support 
can adversely affect children’s concentration and enthusiasm for education. Emotional neglect at home has 
been linked to poor academic outcomes. 

3. Methodology 

3.1 Research Design 

This study employs a qualitative research design grounded exclusively in secondary data sources. It adopts 
an interpretivist approach to capture the complex socio-cultural, economic, and familial dimensions 
influencing educational outcomes among tribal children in Dakshin Dinajpur. The research methodology is 
structured around a comprehensive review and synthesis of peer-reviewed journal articles, government 
publications, district-level reports, and evaluations by NGOs that specifically address tribal education in 
West Bengal. The aim is not merely to collate data but to interpret the underlying themes, patterns, and 
social structures that shape family behavior, aspirations, and constraints in the educational journey of tribal 
children. This method allows for an in-depth understanding of context-specific issues while accommodating 
the limitations of direct fieldwork. 
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3.2 Data Sources 

Data has been sourced from: 

 Academic publications indexed in digital libraries and databases such as JSTOR, Google Scholar, 
and Scopus, focusing on tribal education, family structures, and rural schooling patterns in India. 

 Governmental reports and statistical databases from the Ministry of Tribal Affairs, Ministry of 
Education, and the West Bengal State Education Department, offering granular insights on literacy 
rates, dropout statistics, and policy implementation across Dakshin Dinajpur. 

 NGO publications and field reports from organizations like CRY, Pratham, UNICEF, and Save the 
Children that provide region-specific evaluations, case studies, and interventions focused on tribal 
education. 

 Census data (2011 and post-2011 updates), District Human Development Reports, and Annual Status 
of Education Reports (ASER) for longitudinal trends and district-level demographics. 

 Peer-reviewed journals and conference proceedings published after 2000 that deal with gender roles, 
economic barriers, cultural factors, and psychosocial impacts on education. 

 Local news archives and regional studies from research centers affiliated with universities in West 
Bengal to capture community-specific developments and localized challenges. 

 Evaluation documents of programs like Sarva Shiksha Abhiyan (SSA) and KanyashreePrakalpa to 
assess state-led education initiatives impacting tribal children in the region.  

3.3 Data Collection and Validation 

A thorough literature review and document analysis approach was undertaken to understand the complex 
interplay of family dynamics and educational outcomes among tribal children. The review process involved 
an extensive search of peer-reviewed journal articles, government reports, district-level statistics, and 
evaluation documents specific to Dakshin Dinajpur and comparable tribal regions. Publications were 
systematically screened based on thematic relevance to family structure, parental involvement, socio-
economic status, cultural practices, and gender norms; geographic relevance to tribal communities in West 
Bengal; and a publication window of post-2000 to ensure contemporary relevance. A combination of 
keyword search strategies and snowball sampling was used to identify pertinent literature across databases 
such as JSTOR, Scopus, and Google Scholar. To enhance reliability and credibility, triangulation was 
employed—cross-validating findings from academic, governmental, and NGO sources. This process allowed 
the identification of recurring patterns and contradictions, providing a well-rounded understanding of how 
family environments shape educational engagement among tribal children in the region. 

3.4 Analytical Framework 

Thematic analysis was employed to systematically examine and interpret the qualitative data collected from 
secondary sources. This method allowed for the identification of recurring patterns and deeper meanings 
embedded in the literature. Themes were derived inductively, allowing insights to emerge from the data 
rather than being imposed a priori. The analysis yielded five core thematic categories: parental influence, 
economic constraints, cultural dynamics, gender roles, and intervention outcomes. Each theme was further 
analyzed in relation to how it manifests in the daily lives of tribal families in Dakshin Dinajpur, ensuring that 
local context was not only acknowledged but emphasized. Thematic interconnections, such as the overlap 
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between economic hardship and gender disparities, were also explored to provide a holistic understanding of 
the challenges faced. This layered thematic framework ensured the findings were not only descriptive but 
interpretive, enabling nuanced conclusions relevant to policy and practice. 

4. Analysis and Findings 

4.1 Parental Influence and Aspirations 

In tribal families in Dakshin Dinajpur, parental aspirations for children’s education are generally low, shaped 
by limited exposure to formal schooling and a pressing need for economic survival. Most parents are either 
illiterate or first-generation learners and do not fully comprehend the long-term value of education (Kumar & 
Mishra, 2017; Singh & Sharma, 2018). They are less likely to participate in parent-teacher meetings or 
monitor academic progress. The absence of parental guidance often results in low motivation and poor 
academic performance among children (Choudhary, 2019; Dasgupta & Bhattacharya, 2020). Furthermore, 
parents prioritize immediate economic contributions from children over future educational benefits, 
reinforcing a cycle of low educational attainment across generations (Banerjee et al., 2019). 

4.2 Economic Pressures and Opportunity Costs 

The tribal communities in Dakshin Dinajpur face acute economic challenges, relying primarily on seasonal 
labor, subsistence farming, and informal work. Even when schools are government-funded, indirect costs 
such as transportation, school supplies, and exam fees burden families (Patel & Sinha, 2016; Roy, 2018). 
The opportunity cost of education is high, as children could otherwise contribute economically by working in 
fields or helping with livestock. Girls are especially affected, often tasked with unpaid domestic labor, 
making schooling secondary (Verma & Das, 2017; Gupta, 2020). Financial instability forces families to 
make pragmatic choices that often sacrifice long-term educational goals (Singh et al., 2021). This economic 
calculus severely limits school attendance and contributes to high dropout rates. 

4.3 Gender Inequality within Households 

Gender roles within tribal households in Dakshin Dinajpur significantly affect educational access and 
attainment. Girls are expected to handle household chores, care for siblings, and support family rituals, 
leaving little time or energy for schoolwork (Chakraborty & Saha, 2019; Das & Mukherjee, 2018). This 
division of labor is deeply ingrained and rarely questioned. Although schemes like Kanyashree aim to 
incentivize girls’ education through cash transfers, their impact is limited by prevailing gender norms 
(Sharma & Verma, 2017). Girls are often withdrawn from school during festivals, agricultural seasons, or for 
marriage (Kaur, 2020). These cumulative disadvantages contribute to lower literacy rates among tribal girls 
and curtail their educational and professional aspirations (Singh & Bhattacharya, 2019). 

4.4 Cultural Disconnect with Schooling 

Cultural misalignment between school systems and tribal traditions is a persistent issue. School calendars 
often clash with important tribal festivals and rituals, leading to irregular attendance (Nair & Kumar, 2016; 
Mishra, 2017). The formal curriculum, delivered in state or national languages, rarely incorporates 
indigenous knowledge or local history, resulting in a disconnect between home and school environments 
(Patnaik, 2018). Teachers unfamiliar with tribal customs may misinterpret absences or lack of participation 
as indifference (Rao, 2019). This lack of cultural sensitivity contributes to alienation and low engagement. 
Children may find the school setting irrelevant or intimidating, discouraging sustained enrollment and 
resulting in higher dropout rates (Singh & Patel, 2020). 
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4.5 Role of Extended Family 

In joint tribal families, decisions about education are influenced by elders who may not prioritize formal 
learning. Educational choices are collective and pragmatic, often shaped by immediate household needs 
(Chatterjee &Basu, 2017; Mandal, 2018). Older siblings, especially girls, are frequently withdrawn from 
school to assist in domestic chores or care for younger siblings (Biswas & Roy, 2019). The shared economic 
and caregiving responsibilities in large households dilute the attention given to each child’s academic needs. 
While the extended family can offer emotional support, it can also reinforce traditional roles that do not 
favor academic pursuits (Kumar & Ghosh, 2020; Das, 2021). As a result, educational attainment is often 
limited within multi-generational households. 

4.6 Absence of Role Models and Low Expectations 

A major impediment to educational motivation in tribal communities is the lack of visible role models who 
have succeeded through education. Most children do not see members of their community occupying 
professional or academic roles (Banerjee & Sen, 2018). This absence fosters a sense of fatalism, where 
children and parents alike perceive education as having limited returns (Sengupta, 2019). Low teacher 
expectations further reinforce this mindset (Nandi, 2020). Students internalize these societal and institutional 
attitudes, resulting in poor self-esteem and a lack of academic ambition (Roy & Das, 2021; Singh, 2022). 
The cycle is perpetuated by a lack of mentorship, guidance, and access to aspirational figures who can 
inspire educational achievement. 

4.7 Institutional and Civil Society Support 

Government programs and NGOs have made inroads in improving access to education, but their efforts 
remain fragmented (Mukherjee & Banerjee, 2017). Initiatives such as mid-day meals, bridge courses, and 
scholarships have increased enrollment, yet they often fail to address deeper socio-cultural and familial 
barriers (Das & Roy, 2018). NGOs like Pratham and CRY have launched community-based interventions, 
including parental sensitization and learning centers, with mixed results (Chatterjee, 2020). While village 
education committees have improved local governance, coverage is uneven, and many remote hamlets 
remain excluded. A sustained, culturally sensitive, and family-centric approach is essential to make 
institutional support more effective and inclusive across all tribal settlements (Patel & Mehta, 2021; Singh & 
Kumar, 2022). 

5. Conclusion and Recommendations 

5.1 Conclusion 

The educational experiences of tribal children in Dakshin Dinajpur are deeply intertwined with complex 
family dynamics, which play a pivotal role in shaping their academic trajectories. This study highlights how 
parental illiteracy, limited aspirations, entrenched gender roles, and acute economic challenges collectively 
restrict educational attainment in these communities. Furthermore, cultural practices and a perceived 
disconnect between tribal lifestyles and mainstream education create additional barriers, leading to 
disengagement and high dropout rates. Extended family systems, while offering shared responsibilities, often 
perpetuate traditional expectations that limit educational opportunities, especially for girls. The lack of 
visible tribal role models and community support further dampens motivation among young learners. Despite 
government initiatives and NGO interventions addressing infrastructural and access issues, these efforts 
frequently overlook the intricate familial and cultural contexts that critically influence schooling outcomes. 
Sustainable progress necessitates policies and programs that prioritize family empowerment, community 
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sensitization, and culturally responsive pedagogy. By recognizing families as central stakeholders and 
collaborators, education systems can better foster an environment where tribal children are not only enrolled 
but also supported to excel academically, thereby breaking the cycle of educational deprivation and 
contributing to broader social equity. 

5.2 Recommendations 

5.2.1 Enhance Parental Literacy and Awareness Programs: To break the cycle of educational 
deprivation, it is crucial to improve parental literacy, particularly among mothers and primary caregivers. 
Community-based adult education initiatives tailored to tribal languages and cultural contexts can empower 
parents to engage more effectively with their children’s schooling. Awareness campaigns highlighting the 
long-term benefits of education should be designed in collaboration with local tribal leaders to increase 
acceptance and participation. 

5.2.2 Promote Gender-Sensitive Educational Policies: Addressing gender disparities requires targeted 
interventions that acknowledge and mitigate the additional domestic responsibilities faced by tribal girls. 
Scholarship programs, conditional cash transfers, and flexible schooling hours can help retain girls in school. 
Simultaneously, community sensitization programs must challenge traditional gender norms, promoting 
equal educational opportunities for boys and girls alike. 

5.2.3 Provide Economic Support and Incentives: Given the high opportunity costs of education for 
economically disadvantaged tribal families, governments and NGOs should expand financial assistance 
schemes covering not only tuition but also indirect expenses such as uniforms, transport, and study materials. 
Livelihood support programs for families can reduce dependency on child labor, thereby enabling sustained 
school attendance. 

5.2.4 Incorporate Culturally Responsive Curriculum and Pedagogy: Schools must adapt teaching 
materials and methods to reflect tribal histories, languages, and worldviews. Multilingual education and 
culturally relevant content can reduce alienation and improve comprehension among tribal students. Teacher 
training should emphasize cultural sensitivity and the importance of respecting tribal identities. 

5.2.5 Strengthen Community and Extended Family Engagement: Interventions should leverage the 
influence of extended families and community elders by involving them in educational decision-making 
processes. Formation of Village Education Committees and regular home visits by educators can foster trust 
and collective responsibility for children’s education. Recognizing the role of elders as gatekeepers can help 
align educational goals with community values. 

5.2.6 Develop Role Models and Mentorship Programs: Establishing mentorship initiatives that connect 
tribal students with successful professionals from similar backgrounds can inspire aspirations and 
demonstrate the tangible benefits of education. Scholarships linked with mentorship and career counseling 
will provide motivation and guidance throughout the educational journey. 

5.2.7 Expand and Coordinate Institutional Support: Government schemes and NGO efforts need better 
coordination to maximize reach and impact. Strengthening monitoring and evaluation mechanisms will 
ensure that programs are responsive to the evolving needs of tribal communities. Partnerships among 
schools, local governments, NGOs, and tribal organizations can create a supportive ecosystem that addresses 
educational barriers holistically. 



Published By: www.bijmrd.com  ll All rights reserved. © 2025 ll Impact Factor: 5.7 
BIJMRD Volume: 3 | Issue: 03 |March 2025   | e-ISSN: 2584-1890 

 
    242 | Page 
     

References: 

 Banerjee, A., & Sen, R. (2018). Tribal role models and their impact on youth education. 
International Journal of Social Sciences, 10(3), 112-127. 

 Banerjee, A., Banerji, R., Duflo, E., Glennerster, R., &Khemani, S. (2006). Can information 
campaigns raise awareness and local participation in primary education? Economic and 
Political Weekly, 41(30), 3181-3186. 

 Banerjee, R., Gupta, S., & Verma, P. (2019). Parental engagement and student outcomes in 
rural India. Educational Development Quarterly, 23(4), 45-61. 

 Bhattacharya, R. (2011). Educational Disparity in Tribal Education in West Bengal. Journal of 
Indian Education, 36(4), 15-26. 

 Biswas, T., & Roy, S. (2019). Sibling caregiving and educational access among tribal families. 
Journal of Rural Education, 14(2), 78-92. 

 Chakraborty, P., &Saha, D. (2019). Gender disparities in tribal education: A household 
perspective. Gender & Education Review, 7(1), 33-50. 

 Chatterjee, R. (2020). Civil society and tribal education in West Bengal: Synergies and 
challenges. Social Policy Journal, 11(2), 67-80. 

 Chatterjee, S., &Basu, P. (2017). Extended family influence on tribal children’s education. 
Indian Journal of Family Studies, 9(3), 123-136. 

 Choudhary, R. (2019). Parental involvement and tribal children’s schooling: Evidence from 
Eastern India. Educational Research Journal, 21(1), 27-41. 

 Das, S. (2021). Decision-making in joint families and schooling outcomes. Journal of Social 
Anthropology, 16(4), 210-225. 

 Das, T., & Mukherjee, A. (2018). Domestic labor and its impact on tribal girls’ education. 
Women’s Studies International Forum, 45, 74-85. 

 Dasgupta, S., & Bhattacharya, M. (2020). Parental aspirations and academic achievement in 
tribal populations. Journal of Educational Psychology, 36(2), 54-67. 

 Desai, S., & Kulkarni, V. (2008). Changing educational inequalities in India in the context of 
affirmative action. Demography, 45(2), 245–270. 

 Govinda, R., & Bandyopadhyay, M. (2010). Educational Access in India: Country Research 
Summary. CREATE Pathways to Access. 

 Gupta, M. (2020). Hidden costs and dropout rates among tribal children. Economic and 
Political Weekly, 55(10), 34-41. 

 Jha, J., &Jhingran, D. (2005). Elementary Education for the Poorest and Other Deprived 



Published By: www.bijmrd.com  ll All rights reserved. © 2025 ll Impact Factor: 5.7 
BIJMRD Volume: 3 | Issue: 03 |March 2025   | e-ISSN: 2584-1890 

 
    243 | Page 
     

Groups: The Real Challenge of Universalization. Manohar Publishers. 

 Kaur, R. (2020). Early marriage and its impact on tribal girls’ education in India. International 
Journal of Gender Studies, 12(3), 143-156. 

 Kumar, P., & Ghosh, S. (2020). Family structures and educational attainment in tribal 
communities. Indian Journal of Sociology, 29(1), 98-115. 

 Kumar, R., & Mishra, N. (2017). Parental education and aspirations among tribal families. 
Asian Journal of Education, 13(1), 21-36. 

 Majumdar, M. (2013). NGO-led Education for Tribals: A Case from Eastern India. Social 
Change, 43(4), 529-545. 

 Mandal, S. (2018). Elder authority and educational decisions in tribal households. Journal of 
Social Development, 15(2), 66-78. 

 Mishra, C. (2004). Tribal Education: A Study of Education in Tribal Areas of Orissa. Rawat 
Publications. 

 Mishra, S. (2017). Cultural barriers in tribal education. International Journal of Indigenous 
Education, 22(3), 199-213. 

 Mohanty, A. K. (2009). Multilingual Education for Social Justice: Globalising the Local. 
Orient BlackSwan. 

 Mukherjee, A., & Banerjee, K. (2017). NGO interventions in tribal education: A case study 
from West Bengal. Development Studies Review, 8(1), 55-72. 

 Nair, P., & Kumar, V. (2016). Bridging the cultural divide in tribal education. Journal of 
Educational Research, 24(3), 140-155. 

 Nambissan, G. B. (2010). The Globalisation of Education and the Emergence of the New Social 
Order in India. Journal of Educational Planning and Administration, 24(2), 123-139. 

 Nandi, D. (2020). Educational aspirations and community narratives among tribal youth. Youth 
& Society, 52(4), 490-507. 

 Patel, J., & Mehta, R. (2021). Monitoring educational programs for tribal children. Public 
Policy and Education, 19(2), 101-115. 

 Patel, S., & Sinha, R. (2016). Economic factors influencing tribal education. Journal of 
Development Economics, 30(4), 232-249. 

 Patnaik, P. (2018). Language inclusion in tribal education policy. Journal of Multilingual 
Education, 9(2), 88-99. 

 Rao, K. (2019). Teacher preparedness and cultural sensitivity in tribal schools. Educational 
Leadership Journal, 17(1), 34-47. 



Published By: www.bijmrd.com  ll All rights reserved. © 2025 ll Impact Factor: 5.7 
BIJMRD Volume: 3 | Issue: 03 |March 2025   | e-ISSN: 2584-1890 

 
    244 | Page 
     

 Roy, A. (2018). Poverty and educational dropout in tribal communities. Social Science Review, 
40(3), 211-225. 

 Roy, S., & Das, A. (2021). Mentorship programs and tribal youth empowerment. Journal of 
Social Change, 13(1), 75-89. 

 Sengupta, M. (2019). Role of mentorship in tribal student retention. Education for All Journal, 
10(3), 58-70. 

 Sharma, N., & Verma, A. (2017). Gender-based educational disparities in tribal regions. 
Journal of Gender Studies, 11(4), 187-202. 

 Singh, A. (2022). Educational aspirations among marginalized tribal youth. Journal of 
Indigenous Studies, 18(1), 123-138. 

 Singh, K., & Bhattacharya, S. (2019). Gender roles and education in tribal households. Indian 
Journal of Women’s Studies, 26(3), 79-94. 

 Singh, M., & Patel, R. (2020). Cultural dissonance and school absenteeism. International 
Journal of Education Research, 15(2), 98-112. 

 Singh, R., Kumar, P., & Singh, S. (2021). Economic barriers to education among tribal children. 
Journal of Rural Studies, 22(1), 140-155. 

 Singh, S., & Sharma, D. (2018). Parental aspirations and child education in rural India. Journal 
of Educational Development, 34(2), 112-126. 

 Tilak, J. B. G. (2002). Education and poverty. Journal of Human Development, 3(2), 191–207. 

 Verma, S. (2007). Children and Adolescents in India: Psychosocial Perspective. Sage 
Publications. 

 

 

Citation: Saha. I. & Chattopadhyay. Dr. S., (2025) “Family Dynamics and Their Influence on 
Educational Attainment among Tribal Children of Dakshin Dinajpur, West Bengal”, Bharati 
International Journal of Multidisciplinary Research & Development (BIJMRD), Vol-3, Issue-03, 
March-2025. 

  


