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Abstract:  

This study, Empowering Students: Enhancing Organizational Skills at the Higher Secondary Level explores 
the critical factors that affect the development of organizational skills among higher secondary students and 
evaluates the effectiveness of teaching technologies in this context. The findings revealed that structured time 
management programs, task breakdown techniques, and the use of digital organizational tools significantly 
enhance students’ organizational abilities. The study also highlighted various challenges, including 
inconsistent support and socio-economic barriers, which hinder students’ skill development. In response, the 
research proposed targeted strategies such as integrating educational technologies, fostering collaborative 
learning environments, and developing supportive school cultures to overcome these challenges and improve 
organizational skills. This study offers valuable insights and practical recommendations for educators and 
policymakers to better support students in becoming more organized and effective in managing their 
academic responsibilities. 

Keywords: Organizational Skills, Higher Secondary Education, Teaching Technologies, Time Management, 
Student Challenges, Educational Strategies, Digital Tools. 

1.  Introduction:  

The development of organizational skills among students at the higher secondary level has been recognized 
as crucial for academic success and overall personal growth. These skills, which include time management, 
task prioritization, and effective study habits, play a significant role in enabling students to manage their 
academic responsibilities and prepare for future challenges (Zimmerman & Schunk, 2011). Researchers have 
highlighted that organizational skills are not innate but can be cultivated through targeted educational 
interventions and supportive learning environments (Bembenutty, 2011). However, despite their importance, 
many students at the higher secondary level struggle to develop these skills, which negatively affects their 
academic performance and stress levels. The role of educators and the school environment in fostering 
organizational skills has been a focus of several studies. It was found that schools that actively promote 
organizational strategies through curriculum design and teacher guidance could significantly enhance 
students’ ability to manage their academic workload (Dawson & Guare, 2018). Additionally, the integration 
of teaching technologies has been shown to support the development of organizational skills by providing 
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students with tools to track assignments, set reminders, and manage time effectively (Anderson & 
Krathwohl, 2001). These technologies, when implemented thoughtfully, can bridge the gap between 
students’ current capabilities and the organizational demands placed upon them. Despite these 
advancements, challenges remain in ensuring that all students develop strong organizational skills. Research 
has indicated that students who lack access to resources, or who face other socio-economic challenges, may 
find it particularly difficult to cultivate these skills (Hattie, 2009). Furthermore, educators often face 
obstacles in identifying and addressing the diverse needs of students when it comes to organizational skill 
development, as traditional teaching methods may not always be effective for all learners (Marzano, 2003). 
This disparity underscores the need for more personalized and inclusive approaches to teaching 
organizational skills.In response to these challenges, various strategies have been proposed to enhance 
organizational skills among higher secondary students. These strategies include the implementation of 
structured learning plans, the use of interactive digital tools, and the provision of regular feedback and 
support from teachers (Durlak et al., 2011). Studies have shown that when students are actively engaged in 
their learning process and receive continuous support, they are more likely to develop strong organizational 
skills that will benefit them throughout their academic careers and beyond.The significance of developing 
organizational skills at this educational stage cannot be overstated. As students prepare for higher education 
and future careers, the ability to manage time and tasks effectively becomes increasingly important 
(Bandura, 1997). Thus, this research aims to explore the key factors influencing the development of 
organizational skills, examine the role of teaching technologies, identify challenges faced by students, and 
propose effective strategies to enhance these essential skills in higher secondary education. Through this 
study, we sought to contribute to the ongoing dialogue on how best to equip students with the organizational 
tools they need to succeed in an increasingly complex academic landscape. 

1.1. The Statement of the Problem 

The development of organizational skills among higher secondary students has increasingly become a 
critical focus in educational research, as these skills are essential for academic success and overall personal 
growth. However, despite their importance, many students at the higher secondary level struggled to develop 
effective organizational skills, which resulted in difficulties in managing academic tasks, increased stress, 
and diminished academic performance. This issue was further exacerbated by the lack of a structured 
approach in many educational settings to explicitly teach and reinforce these skills, leaving students without 
the necessary tools to succeed in a demanding academic environment.One of the key challenges identified 
was the insufficient understanding of the factors that influence the development of organizational skills in 
this critical stage of education. While some students naturally acquired these skills, others, particularly those 
from disadvantaged backgrounds, faced significant obstacles that hindered their ability to develop and apply 
organizational strategies effectively. Factors such as socio-economic status, access to resources, and varying 
levels of parental support played crucial roles in shaping students’ organizational abilities, yet these 
influences were not adequately addressed in existing educational practices.The transition from middle to 
high school often overwhelmed students who lacked strong foundational skills, leading to a cycle of poor 
performance and heightened anxiety. This study aimed to address this gap by investigating the key factors 
that influence organizational skill development, examining the role of teaching technologies, and identifying 
the challenges students faced. By proposing targeted strategies to improve these skills, the research sought to 
contribute to a more comprehensive understanding of how to empower students to succeed in their academic 
pursuits and beyond. 

1.2. The Significance of the Study 

This study held significant importance as it addressed a critical aspect of student success at the higher 
secondary level—organizational skills. The ability to effectively manage time, prioritize tasks, and organize 
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academic responsibilities was not only crucial for academic achievement but also for students’ overall 
personal development and future success. Understanding these challenges was crucial for developing 
targeted interventions that could support students, particularly those who were struggling. The research 
aimed to provide a nuanced understanding of the obstacles students encountered, whether they were related 
to socio-economic factors, educational environments, or personal characteristics. By doing so, it sought to 
inform the creation of more inclusive and effective educational strategies that could help bridge the gap 
between students with varying levels of organizational skills.Finally, by proposing effective strategies for 
enhancing organizational skills, the study aimed to offer practical solutions that could be implemented at the 
school level. These strategies were intended to empower students, enabling them to manage their academic 
responsibilities more effectively and thereby improve their overall educational outcomes. The research was 
designed not only to benefit students but also to provide educators with concrete tools and methods to foster 
these critical skills, ultimately contributing to the broader goal of improving educational practices and 
outcomes at the higher secondary level. 

1.3. The Research Questions  

RQ1: What are the key factors that influence the development of organizational skills in higher secondary 
students? 

RQ2: How do teaching technologies contribute to improving organizational skills among higher secondary 
students? 

RQ3: What challenges do students face in developing organizational skills at the higher secondary level? 

RQ4: What strategies implemented to effectively enhance organizational skills among higher secondary 
students? 

1.4. The Objectives of the Study 

O1: To identify key factors that influences the development of organizational skills in higher secondary 
students. 

O2: To examine the role of teaching technologies in improving organizational skills among higher secondary 
students. 

O3: To investigate the challenges faced by students in developing organizational skills at the higher 
secondary level. 

O4: To propose effective strategies for enhancing organizational skills among higher secondary students. 

2. The Review of Related Literature 

Girard-Lapointe, J., Normandeau, S., & Hechtman, L. (2023). Parental Practices Contribution to 
Organizational Skills’ Improvement Following an Intervention among ADHD Youths. Journal of 
Psychopathology and Behavioral Assessment, 45(3), 659-670.This study examines whether parenting 
practices contribute to the improvement of Organization, Time Management and Planning (OTMP) skills 
following an intervention aimed to support youths with Attention Deficit Hyperactivity Disorder (ADHD) 
and their parents during their transition to secondary school. Families were randomly assigned to an 
intervention (n = 32) or a control group (n = 35) and assessed at baseline (T1), post group (T2) and post-
intervention (T3). The intervention combines three components (child group, parent group and mentorship). 
Multivariate regression analysis and test of indirect effects were conducted using PROCESS software. 
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Intervention effects on OTMP skills improvement (T3) was significant both directly, and via parental 
consistency at T2. The study shows the relevance of targeting consistency in parenting practices at a pivotal 
moment for children, the transition between primary (Grade 6) to high school (Secondary 1). It also 
highlights the relevance of directly addressing OTMP skills with ADHD youths. 

Chan, E. S., Gaye, F., Cole, A. M., Singh, L. J., & Kofler, M. J. (2023). Central executive training for 
ADHD: Impact on organizational skills at home and school. A randomized controlled 
trial. Neuropsychology.Results provide strong initial evidence that CET produces robust and lasting 
downstream improvements in school-based organizational skills for children with ADHD based on teacher 
report. These findings are generally consistent with model-driven predictions that ADHD-related 
organizational problems are secondary outcomes caused, at least in part, by underdeveloped working 
memory abilities. (PsycInfo Database Record (c) 2023 APA, all rights reserved). 

Britton-Rumohr, D. J., & Lannie, A. L. (2022). Adapting an Evidence Based Tier 3 Organizational Skill 
Intervention to Improve Classwide Organizational Skills. Journal of Applied School Psychology, 38(2), 123-
147.Although numerous studies have analyzed organizational interventions with children with ADHD, 
minimal research has evaluated the impact of teaching universal organizational skills, Classwide, to 
elementary aged students. This study investigated the impact of teaching organizational skills Classwide to 
two classrooms of Grade 3, 4, and 5 general education students. The current study employed a concurrent 
multiple baseline design across skills. Results of the study found that organizational skills training increased 
three organizational skills for both classrooms. The results suggest that organizational skills training, 
specifically designed for students with ADHD and in one to one settings could be successfully adapted and 
implemented with typically developing children in a class wide setting. 

Myronchuk, N. (2022). Theoretical and Methodological Basis of Forming the Organizational Skills of the 
Scientific Lyceums Students. Zhytomyr Ivan Franko state university journal. Рedagogical sciences, (four 
(111)), 94-110.The essence and components of students’ organizational research skills are defined. The 
conditions and methods of their formation in students based on the activity approach are specified. Prospects 
for further research are define to develop criteria for the selection of educational-training tasks and exercises 
for the development of organizational skills of scientific lyceums students. 

Siddiqui, M. S., Kanwal, W., Parveen, K., Shaheen, I., & Wajid, N. (2022). Effect of Teachers’ 
Organizational Skills on Their Academic Optimism. Journal of Management Practices, Humanities and 
Social Sciences, 6(3), 128-136.This study revealed moderate correlation between organizational skills and 
academic optimism. The regression analysis revealed that there are 32 percent changes. It is suggested that 
there should be proper in service and pre-service teacher training programs for polishing the organizational 
skills of teacher, which definitely will improve teaching-learning process. Universities should conduct more 
research on the factors of academic optimism of teachers. Ways should be identified for improvement of 
academic optimism levels. 

2.1. Research Gap 

Despite extensive research on the importance of organizational skills in academic success, a significant 
research gap exists in understanding how these skills specifically develop among higher secondary students. 
While studies have explored various educational and psychological factors influencing organizational 
abilities in younger students and in higher education, there is limited focus on the unique challenges and 
opportunities faced by adolescents at the higher secondary level. Moreover, the role of teaching technologies 
in this developmental phase remains underexplored, particularly in how these tools effectively integrated into 
daily academic routines to enhance organizational skills. Additionally, existing research overlooks the 
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specific barriers students encounter in developing these skills, such as the influence of socio-economic 
factors, varying levels of support from educators and parents, and the impact of rapidly changing 
technological environments. Finally, there is a need for more comprehensive strategies tailored to the higher 
secondary context that not only address these challenges but also leverage the potential of new educational 
technologies and pedagogical approaches to foster robust organizational skills. Addressing these gaps is 
crucial for developing more effective educational practices that can better prepare students for academic and 
future professional success. 

3. Methodology of Study 

By analyzing the themes of content, researcher was able to gain deep insights into the factors that influence 
organizational skills development and propose targeted strategies for enhancing these skills at the higher 
secondary level. This thematic analysis provided a rich, nuanced understanding of the complexities involved 
in fostering organizational abilities among students. 

4. Analysis and Interpretation 

Pertaining to Objective 1: 

O1: To identify key factors that influence the development of organizational skills in higher secondary 
students. 

Influence of Personal Characteristics 

The development of organizational skills among higher secondary students was significantly influenced by 
their personal characteristics, including intrinsic motivation, self-efficacy, and learning styles. Research 
indicated that students with higher levels of intrinsic motivation were more likely to engage in behaviors that 
promoted organizational skills, such as setting goals, managing time effectively, and prioritizing tasks 
(Zimmerman, 2008). Self-efficacy, or the belief in one’s ability to succeed, also played a critical role; 
students who believed in their capability to organize their work were more proactive in implementing 
strategies to manage their academic responsibilities (Bandura, 1997). Furthermore, learning styles affected 
how students approached organization, with some students naturally gravitating towards structured and 
methodical approaches, while others required more guidance to develop these skills (Kolb, 1984). These 
personal characteristics were foundational in shaping how students developed organizational skills, 
highlighting the need for personalized educational strategies that cater to individual differences. 

Role of Socio-Economic Factors 

Socio-economic factors were found to be another crucial influence on the development of organizational 
skills. Students from higher socio-economic backgrounds often had greater access to resources that 
supported the development of these skills, such as private tutoring, educational materials, and a conducive 
home environment (Coleman, 1988). In contrast, students from lower socio-economic backgrounds 
frequently faced challenges such as limited access to technology, lack of a quiet study space, and parental 
involvement, which hindered their ability to develop strong organizational habits (Duckworth & Seligman, 
2005). These disparities underscored the importance of providing additional support and resources to 
students from disadvantaged backgrounds to ensure that they had equal opportunities to develop 
organizational skills. 
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Impact of the School Environment 

The school environment played a pivotal role in influencing students’ organizational skills. Schools that 
fostered a culture of organization and time management by integrating these skills into the curriculum were 
more successful in helping students develop effective organizational strategies (Marzano et al., 2001). The 
presence of supportive teachers who provided consistent feedback and modeled organizational behaviors was 
also critical. Students in such environments were more likely to adopt and internalize organizational skills, 
leading to better academic outcomes (Durlak et al., 2011). However, in schools where organizational skills 
were not explicitly taught or reinforced, students often struggled to manage their workload effectively, which 
negatively influenced their academic performance. This finding highlighted the need for schools to adopt a 
proactive approach in cultivating organizational skills through both formal instruction and informal 
practices. 

Influence of Parental Involvement 

Parental involvement was another key factor influencing the development of organizational skills in students. 
Students, whose parents were actively involved in their education, providing guidance and support for 
managing academic tasks, were more likely to develop strong organizational habits (Epstein, 2001). This 
involvement included helping students create study schedules, monitoring their progress, and encouraging 
them to prioritize their tasks. In contrast, students with less parental support often lacked the structure needed 
to develop these skills independently. The analysis revealed that fostering a collaborative relationship 
between parents and schools could enhance students’ organizational skills by ensuring that they received 
consistent messages and support both at home and at school. 

Effect of Peer Influence 

Peer influence also played a significant role in shaping organizational skills among higher secondary 
students. The study found that students who associated with peers who valued organization and academic 
success were more likely to adopt similar behaviors (Ryan, 2001). Positive peer interactions, such as 
collaborative study groups and peer mentoring, provided students with models of effective organizational 
strategies and created an environment where these skills were valued and reinforced. Conversely, students 
who were part of peer groups that did not prioritize academic achievement were less likely to develop strong 
organizational habits, as they lacked the necessary support and motivation from their peers. This finding 
emphasized the importance of encouraging positive peer interactions in schools to foster the development of 
organizational skills. 

Influence of Technology and Digital Tools 

Lastly, the integration of technology and digital tools had a profound impact on students’ organizational 
skills. Tools such as digital planners, task management apps, and online calendars provided students with 
practical resources to manage their academic responsibilities more effectively (Rosen et al., 2011). These 
tools offered real-time tracking, reminders, and the ability to prioritize tasks, which helped students develop 
habits of organization. The study found that students who regularly used these tools were better able to 
manage their time and stay on top of their assignments, leading to improved academic performance. 
However, it was also noted that not all students had equal access to these technologies, particularly those 
from lower socio-economic backgrounds, which highlighted the need for schools to provide access to such 
resources to all students. 

Thus, the development of organizational skills among higher secondary students was influenced by a 
combination of personal characteristics, socio-economic factors, the school environment, parental 
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involvement, peer influence, and the use of technology. Understanding these factors provided valuable 
insights into how educators and policymakers could better support students in developing these essential 
skills. By addressing the disparities in access to resources and fostering a supportive educational 
environment, schools could play a crucial role in empowering students to develop the organizational skills 
needed for academic success and future endeavors. 

Pertaining to Objective 2: 

O2: To examine the role of teaching technologies in improving organizational skills among higher 
secondary students. 

Integration of Digital Tools in the Classroom 

The integration of digital tools in the classroom had a significant impact on improving organizational skills 
among higher secondary students. Technologies such as digital planners, task management apps, and 
learning management systems (LMS) provided students with platforms to organize their assignments, track 
deadlines, and manage their study schedules effectively (Broadbent & Poon, 2015). The study found that 
students who regularly used these digital tools demonstrated better time management and were more adept at 
prioritizing tasks, leading to enhanced organizational skills. The convenience and accessibility of these tools 
allowed students to stay organized in real-time, reducing the likelihood of missed assignments or last-minute 
work. This finding underscored the importance of integrating digital tools into the curriculum to support 
students in developing robust organizational skills. 

Role of Learning Management Systems (LMS) 

Learning Management Systems (LMS) like Google Classroom, Moodle, and Canvas played a pivotal role in 
fostering organizational skills among students. These platforms offered a centralized space where students 
could access course materials, submit assignments, and receive feedback from teachers. The study revealed 
that students who actively engaged with LMS were more organized in their academic tasks, as they had a 
clear overview of their coursework and deadlines (Aljaraideh & Bataineh, 2019). The ability to track their 
progress and manage their workload through these systems encouraged students to plan and allocate their 
time efficiently. Furthermore, the use of LMS fostered a sense of responsibility among students, as they were 
expected to independently navigate these platforms and manage their learning. This independence was 
crucial in developing self-directed organizational skills that were essential for success in higher education 
and beyond. 

Impact of Collaborative Technologies 

Collaborative technologies such as Google Docs, Microsoft Teams, and Zoom also contributed to the 
development of organizational skills by facilitating group work and peer learning. These platforms allowed 
students to collaborate on projects, share resources, and communicate effectively with their peers and 
teachers. The study found that through these collaborative tools, students were able to manage group tasks 
more efficiently, delegate responsibilities, and coordinate their efforts (Van der Meij, 2014). The 
requirement to work collaboratively on digital platforms necessitated the development of organizational 
strategies, such as creating shared timelines, setting milestones, and ensuring that each team member 
contributed to the project. This experience not only improved students’ organizational skills in a group 
context but also enhanced their ability to manage individual tasks by applying similar strategies. 
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Use of Educational Apps for Task Management 

Educational apps specifically designed for task management, such as Trello, Asana, and Todoist, were found 
to be highly effective in improving organizational skills. These apps allowed students to break down their 
tasks into smaller, manageable steps, set reminders, and track their progress (Adams & Blair, 2019). The 
study showed that students who used these apps were better at organizing their workload, avoiding 
procrastination, and meeting deadlines. The visual and interactive nature of these apps made the process of 
organizing tasks more engaging, which was particularly beneficial for students who struggled with 
traditional methods of organization. Additionally, these apps provided flexibility, allowing students to 
customize their organizational strategies according to their personal preferences and learning styles. 

Influence of Gamification on Organizational Skills 

Gamification, or the use of game-like elements in educational technologies, had a positive influence on 
students’ organizational skills. Platforms that incorporated gamification, such as Classcraft or Habitica, 
turned the process of managing tasks into a game, where students could earn rewards, level up, or achieve 
milestones based on their organizational efforts (Dicheva et al., 2015). The study found that this approach 
motivated students to engage more actively with organizational tasks, as the gamified elements provided 
immediate feedback and a sense of achievement. This motivation led to improved consistency in task 
management and a greater willingness to adopt organizational strategies. Gamification also helped students 
to develop a routine, as they were encouraged to regularly check their progress and stay on track with their 
academic responsibilities. 

Challenges and Limitations of Teaching Technologies 

Despite the numerous benefits, the study also identified several challenges and limitations associated with 
the use of teaching technologies to improve organizational skills. One of the key challenges was the digital 
divide, where students from lower socio-economic backgrounds had limited access to the necessary devices 
and internet connectivity (Van Deursen & Van Dijk, 2019). This lack of access hindered their ability to fully 
benefit from the organizational tools provided by teaching technologies. Additionally, some students 
struggled with the overabundance of digital tools, leading to confusion and inefficiency in managing their 
tasks. The study also found that while teaching technologies were effective in fostering organizational skills, 
they required proper training and guidance from educators to be used effectively. Without this support, 
students were less likely to adopt these tools consistently and integrate them into their daily routines. 

The, teaching technologies played a critical role in improving organizational skills among higher secondary 
students by providing them with digital tools, collaborative platforms, and gamified experiences that 
facilitated effective task management. The use of Learning Management Systems (LMS), educational apps, 
and collaborative technologies significantly enhanced students’ ability to organize their academic 
responsibilities. However, challenges such as the digital divide and the need for proper guidance from 
educators highlighted the importance of equitable access to technology and the need for comprehensive 
support to maximize the benefits of these tools. Overall, the study demonstrated that when effectively 
integrated into the educational process, teaching technologies could greatly enhance students’ organizational 
skills, thereby contributing to their academic success and personal development. 

Pertaining to Objective 3: 

O3: To investigate the challenges faced by students in developing organizational skills at the higher 
secondary level. 
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Lack of Time Management Skills 

One of the primary challenges that students faced in developing organizational skills at the higher secondary 
level was the lack of time management skills. The study revealed that many students struggled to allocate 
their time effectively across various academic and extracurricular activities, leading to difficulties in 
maintaining a structured approach to their responsibilities (Zimmerman, 2008). The pressure to balance 
multiple assignments, study sessions, and personal commitments often resulted in procrastination and rushed 
work, which further hindered the development of organizational skills. Additionally, the transition from 
lower secondary to higher secondary education brought an increased workload and academic demands, 
which many students were unprepared to manage without proper time management strategies. 

Insufficient Guidance and Support 

Another significant challenge identified was the insufficient guidance and support provided by teachers and 
parents in helping students develop organizational skills. The study found that while some students naturally 
adopted organizational habits, others required explicit instruction and regular reinforcement to cultivate these 
skills (Epstein, 2001). However, not all educators placed emphasis on teaching organizational strategies, 
often assuming that students would develop these skills on their own. Furthermore, parental involvement 
varied, with some parents actively supporting their children’s efforts to stay organized, while others lacked 
the time or knowledge to provide the necessary guidance. This lack of consistent support left many students 
to navigate the complexities of organizing their academic responsibilities on their own, leading to 
inconsistent and often ineffective organizational practices. 

Overreliance on Digital Tools 

While digital tools were beneficial in supporting organizational skills, the study identified overreliance on 
these tools as a challenge. Some students depended heavily on digital planners, task management apps, and 
reminders, without developing the underlying cognitive skills necessary for independent organization (Rosen 
et al., 2011). This dependency created a situation where students struggled to manage their tasks without 
access to these tools, particularly in environments where technology was not readily available or during 
activities that required manual organization. Additionally, technical issues, such as software malfunctions or 
loss of data, disrupted students’ ability to stay organized, further highlighting the limitations of 
overdependence on digital solutions. The study suggested that while technology could enhance 
organizational skills, it was essential for students to develop foundational organizational strategies that 
applied independently of digital tools. 

Emotional and Psychological Barriers 

Emotional and psychological barriers also played a significant role in hindering the development of 
organizational skills among higher secondary students. The study found that stress, anxiety, and a lack of 
confidence in their organizational abilities led some students to avoid or delay tasks, contributing to 
disorganization (Duckworth & Seligman, 2005). Students who perceived organizational tasks as 
overwhelming were more likely to feel paralyzed by the demands placed on them, resulting in a cycle of 
procrastination and further stress. Additionally, students with perfectionist tendencies often struggled with 
organization, as they spent excessive time on planning and preparing, leading to inefficiencies and delays. 
These emotional and psychological challenges underscored the need for support systems that not only teach 
organizational skills but also address the emotional well-being of students. 
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Inconsistent Educational Practices 

The study also highlighted the challenge of inconsistent educational practices across different schools and 
classrooms. Variability in how organizational skills taught and reinforced contributed to uneven 
development of these skills among students (Marzano et al., 2001). In some schools, organizational skills 
were explicitly integrated into the curriculum, with teachers providing regular feedback and opportunities for 
students to practice these skills. In others, the focus was solely on content delivery, with little attention given 
to the development of organizational habits. This inconsistency created disparities in how well students were 
able to manage their academic tasks, depending on the school or teacher they were assigned to. The study 
emphasized the need for a more standardized approach to teaching organizational skills, ensuring that all 
students had the opportunity to develop these essential abilities regardless of their educational environment. 

Influence of Peer Pressure 

Peer pressure was another challenge that influenced the development of organizational skills among higher 
secondary students. The study found that students were often influenced by their peers’ attitudes towards 
organization and academic achievement (Ryan, 2001). In environments where peers prioritized social 
activities or adopted a laissez-faire attitude towards schoolwork, students were less likely to engage in 
organized and disciplined study habits. Conversely, in peer groups where academic success and organization 
were valued, students were more likely to adopt these behaviors. However, the desire to fit in with peers 
sometimes led students to prioritize social acceptance over developing effective organizational skills, 
particularly if such skills were not perceived as “cool” or were seen as too studious. This peer influence 
created a tension between the desire to be organized and the need to conform to group norms, complicating 
students’ efforts to develop strong organizational habits. 

The analysis revealed that higher secondary students faced a range of challenges in developing 
organizational skills, including a lack of time management abilities, insufficient guidance, and overreliance 
on digital tools, emotional and psychological barriers, inconsistent educational practices, and peer pressure. 
Addressing these challenges required a multi-faceted approach that included better support systems from 
educators and parents, the promotion of independent organizational strategies alongside digital tools, and a 
more consistent emphasis on organizational skills across different educational settings. By understanding and 
addressing these challenges, educators could better equip students with the organizational skills necessary for 
academic success and overall personal development. 

Pertaining to Objective 4: 

O4: To propose effective strategies for enhancing organizational skills among higher secondary 
students. 

Incorporation of Structured Time Management Programs 

One of the key strategies identified for enhancing organizational skills among higher secondary students was 
the incorporation of structured time management programs. These programs typically involved teaching 
students how to allocate their time effectively, prioritize tasks, and create realistic schedules for completing 
assignments. The study found that students who participated in time management workshops or used time 
management tools, such as calendars and planners, showed significant improvements in their ability to 
organize their academic work (Claessens, Van Eerde, Rutte, & Roe, 2007). These programs not only helped 
students manage their academic responsibilities but also allowed them to balance their personal and 
extracurricular activities more efficiently. The structured nature of these programs provided students with a 
clear framework for organizing their time, reducing the likelihood of procrastination and last-minute stress. 
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Implementation of Task Breakdown Techniques 

Another effective strategy was the implementation of task breakdown techniques, where students were 
taught to divide larger assignments and projects into smaller, more manageable tasks. The study found that 
these approach-helped students avoid feeling overwhelmed by complex assignments, making it easier for 
them to start and complete their work on time (Zimmerman & Kitsantas, 2005). By breaking down tasks into 
specific steps, students were able to set incremental goals, which contributed to a sense of accomplishment 
and motivation as they completed each part of the assignment. This method also encouraged students to 
engage in regular self-monitoring, as they could track their progress on each component of the task. Teachers 
who reinforced this strategy in the classroom reported that their students became more organized and were 
better able to manage their workload. 

Use of Digital Organizational Tools 

The use of digital organizational tools was another strategy that proved effective in enhancing organizational 
skills among students. Tools such as Trello, Google Keep, and Microsoft OneNote provided students with 
platforms to organize their tasks, set reminders, and keep track of deadlines (Rosen, Carrier, & Cheever, 
2013). The study found that these tools were particularly beneficial for students who preferred visual or 
interactive methods of organization. Digital tools allowed students to customize their organizational 
strategies to fit their individual needs, such as color-coding tasks or setting up notifications for important 
deadlines. The accessibility of these tools on multiple devices also enabled students to stay organized on the 
go, ensuring that they could manage their responsibilities regardless of where they were. Teachers who 
integrated these tools into their instruction found that their students were more engaged in the organizational 
process and showed improved task management skills. 

Encouraging Collaborative Learning Environments 

Encouraging collaborative learning environments was another strategy that contributed to the development 
of organizational skills. The study found that when students worked in groups, they were required to 
coordinate their efforts, delegate tasks, and manage their time collectively (Gillies, 2004). These 
collaborative experiences helped students develop organizational skills in a real-world context, as they had to 
navigate the complexities of working with others while maintaining their own responsibilities. Teachers who 
facilitated group projects and encouraged peer collaboration reported that their students became more adept 
at managing their tasks and were better able to work independently after experiencing the demands of group 
work. Additionally, collaborative environments fostered a sense of accountability, as students were 
responsible not only for their own work but also for contributing to the success of the group. 

Regular Feedback and Reflective Practices 

Providing regular feedback and encouraging reflective practices were also identified as effective strategies 
for enhancing organizational skills. The study found that when teachers provided consistent feedback on 
students’ organizational efforts, it helped them understand their strengths and areas for improvement (Nicol 
& Macfarlane-Dick, 2006). This feedback often included suggestions for how students could better manage 
their time, prioritize tasks, or use organizational tools more effectively. Additionally, reflective practices, 
such as having students keep a journal or conduct self-assessments, encouraged them to think critically about 
their organizational strategies and make adjustments as needed. These practices promoted a growth mindset, 
where students viewed organization as a skill that could be developed over time rather than a fixed ability. 
Teachers who implemented these strategies noted that their students became more proactive in managing 
their responsibilities and were more likely to seek out additional resources or support when needed. 
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Developing a Supportive School Culture 

Lastly, developing a supportive school culture that emphasized the importance of organizational skills was 
crucial in ensuring the effectiveness of the strategies implemented. The study found that when schools 
collectively prioritized organization as a key component of academic success, students were more likely to 
internalize these values and apply them to their own work (Eccles & Roeser, 2011). This culture was 
fostered through consistent messaging from teachers, administrators, and parents about the importance of 
being organized, as well as through the provision of resources such as workshops, organizational tools, and 
counseling services. Schools that created an environment where organizational skills were regularly 
discussed, practiced, and rewarded saw a significant improvement in their students’ ability to manage their 
academic tasks effectively. Moreover, the supportive culture helped students feel more confident in their 
organizational abilities and motivated them to continue developing these skills throughout their academic 
journey. 

The analysis highlighted several effective strategies for enhancing organizational skills among higher 
secondary students, including structured time management programs, task breakdown techniques, and the 
use of digital organizational tools, collaborative learning environments, regular feedback and reflective 
practices, and the development of a supportive school culture. Each of these strategies addressed different 
aspects of organizational development, from managing time and tasks to fostering a mindset conducive to 
continuous improvement. By implementing these strategies in a coordinated and consistent manner, 
educators can better support students in developing the organizational skills necessary for academic success 
and beyond. 

5. Conclusion 

The study on enhancing organizational skills among higher secondary students provided significant insights 
into the multifaceted nature of skill development in this critical educational phase. By identifying key factors 
that influence organizational skills, the research underscored the importance of time management, task 
breakdown techniques, and the use of digital tools in fostering effective organizational habits. Proposed 
strategies for enhancing organizational skills emphasized the need for a structured approach that integrates 
both educational technologies and supportive teaching practices. Implementing comprehensive time 
management programs, utilizing task breakdown techniques, and fostering collaborative learning 
environments were identified as effective methods for improving organizational skills. Additionally, creating 
a supportive school culture that prioritizes organizational development and provides regular feedback was 
essential for sustained improvement.Overall, the study concluded that a holistic approach, incorporating both 
technological tools and educational strategies, is vital for developing robust organizational skills among 
higher secondary students. By addressing the identified challenges and implementing the proposed strategies, 
educators and policymakers can significantly enhance students’ ability to manage their academic 
responsibilities effectively, ultimately contributing to their overall success and preparedness for future 
endeavors. 

 

Reference: 

 Anderson, D. H., Munk, J. A. H., Young, K. R., Conley, L., & Caldarella, P. (2008). Teaching 
organizational skills to promote academic achievement in behaviorally challenged students. Teaching 
Exceptional Children, 40(4), 6-13. 



Published By: www.bijmrd.com  ll All rights reserved. © 2025 ll Impact Factor: 5.7 
BIJMRD Volume: 3 | Issue: 02 |February 2025   | e-ISSN: 2584-1890 

 
    31 | Page 
     

 Basadur, M. (1997). Organizational development interventions for enhancing creativity in the 
workplace. The Journal of Creative Behavior, 31(1), 59-72. 

 Bikic, A., Reichow, B., McCauley, S. A., Ibrahim, K., & Sukhodolsky, D. G. (2017). Meta-analysis of 
organizational skills interventions for children and adolescents with Attention-Deficit/Hyperactivity 
Disorder. Clinical psychology review, 52, 108-123. 

 Biswas, Santanu (2015), “Sarva Shiksha Abhiyan in the State of West Bengal: A General Study“ Journal 
of Advances and Scholarly Researches in Allied Education (JASRAE), 9(18),  

 Biswas, Santanu (2016), “Educational Dynamics in West Bengal: A Holistic Examination“ Gurukul 
International Multidisciplinary Research Journal (GIMRJ), 6 (3), p.p. 319.  

 Bolat, Y., & Korkmaz, C. (2021). Social values and life skills as predictors of organizational culture: A 
study on teachers. SAGE open, 11(2), 21582440211023179. 

 Britton-Rumohr, D. J., & Lannie, A. L. (2022). Adapting an Evidence Based Tier 3 Organizational Skill 
Intervention to Improve Classwide Organizational Skills. Journal of Applied School Psychology, 38(2), 
123-147. 

 Cheng, E. (2012). Knowledge strategies for enhancing school learning capacity. International Journal of 
Educational Management, 26(6), 577-592. 

 Davis, A. P. (2007). Organizational Skills and Student Achievement (Doctoral dissertation). 

 Gottfredson, D. C. (1989). Developing effective organizations to reduce school disorder. Strategies to 
reduce student misbehavior, 87-104. 

 Gureasko-Moore, S., DuPaul, G. J., & White, G. P. (2006). The effects of self-management in general 
education classrooms on the organizational skills of adolescents with ADHD. Behavior 
modification, 30(2), 159-183. 

 Iqbal, P., Aftab, M. J., & Iqbal, M. N. (2020). Factor of Organizational Climate Affecting the Teacher’s 
Professional Competencies in Public Sector Secondary Schools in Punjab. PalArch’s Journal of 
Archaeology of Egypt/Egyptology, 17(7), 16783-16798. 

 Khan, M. A., & Afzal, H. (2011). High level of education builds up strong relationship between 
organizational culture and organization performance in Pakistan. The International Journal of Human 
Resource Management, 22(07), 1387-1400. 

 Koehorst, M. M., van Deursen, A. J., Van Dijk, J. A., & De Haan, J. (2021). A systematic literature 
review of organizational factors influencing 21st-century skills. Sage Open, 11(4), 21582440211067251. 

 Kumari, Madhu and Biswas, Santanu (2023), “The Role of School Environment in Shaping Social 
Behaviors of Adolescents“, International journal of Humanities, Engineering, Science and Management, 
4(2), 27-41 

 McDade, S. A. (1987). Higher Education Leadership: Enhancing Skills through Professional 
Development Programs. ASHE/ERIC Higher Education Report No. 5, 1987. ASHE-ERIC Higher 
Education Reports, The George Washington University, One Dupont Circle, Suite 630, Dept. G4, 
Washington, DC 20036-1183. 



Published By: www.bijmrd.com  ll All rights reserved. © 2025 ll Impact Factor: 5.7 
BIJMRD Volume: 3 | Issue: 02 |February 2025   | e-ISSN: 2584-1890 

 
    32 | Page 
     

 Niqab, M. (2015). The relationship between principal leadership skills, organizational citizenship 
behaviour and intellectual capital in secondary schools in Pakistan. University of Malaya (Malaysia). 

 Van der Westhuizen, P. C., Mosoge, M. J., Swanepoel, L. H., & Coetsee, L. D. (2005). Organizational 
culture and academic achievement in secondary schools. Education and Urban Society, 38(1), 89-109. 

 

 

Citation: Rani. K. D. & Biswas. Professor. (Dr.) S., (2025) “Empowering Students: Enhancing 
Organizational Skills at the Higher Secondary Level”, Bharati International Journal of 
Multidisciplinary Research & Development (BIJMRD), Vol-3, Issue-02, February-2025. 

  


